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Assessment Meeting

Our learning community respects, nurtures and inspire
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What are SATs?

- The DfE announced that assessments at the end of KS1 would
become non- statutory from the academic year 2023 to 2024.

- The reception baseline assessment now replaces the end of KS1
assessments.

- The aim of the optional assessments was to give schools access
to test papers to support the measurement of pupil
achievement and to help identify where pupils may need
additional support as they transition into KS2. However, schools
are now moving away from formally sitting optional SATS papers,
as formative assessment is used continuously throughout the
year through informed teacher judgements and low-stakes
summative assessments, such as end-of-topic quizzes. This
approach builds a more rounded and holistic picture of pupils’
progress and areas of need.

https://www.gov.uk/gov
24-optional-key-stage-
optional-key-stage-1
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‘Becoming or being a reader’
rather than ‘reading’ is at the
heart of the National
Curriculum.

Reading purposefully and for pleasure
is at the heart of reading.




Why is reading so important?

» It helps children learn about the world in which
they live

» Good writing starts with good reading

» It is a key skill needed to progress in other
subjects

» Children learn how language works

» Being a competent reader ensures children can
access the world around them




What makes a good reader?

The main
purpose of
reading is to
build a
visual image
of the text.




Reading requires two skills

» Word recognition (word reading - reading fluency)

The ability to blend letter sounds (phonemes) together to read
words. The ability to recognise words presented in and out of
context

» Comprehension

The ability to understand the meaning of the words and sentences in
a text. The ability to understand the ideas, information and themes
in a text

Being able to read does not mean you understand what you read -
Your child might sound like a good reader but may not understand
what the text means.




Simple View of Reading

comprehension




Reading in Year 2

» Reading in Year 2 moves away from decoding words
and onto understanding the text

» Phonics should be secure and alternatives are
taught

» Children read with fewer errors and are able to
decode successfully unfamiliar words

» Children are reading a wider range of texts
including non-fiction and poetry and exploring the
key features




Reading with fluency

What is fluency?

» Fluency combines accuracy, automatic reading and reading with
expression

» Areading speed of 90 words per minute is needed for children to
be able to comprehend as they read

» Reading fluency is a vehicle for reading comprehension
» Reading aloud to children with expression helps develop fluency

|

» Repeated reading of the same text gives children time to gain
fluency; giving them a better idea of what fluency feels like.




Language development

» A large vocabulary is crucial to reading success

» Children need a vocabulary of 15,000-20,000 words to read children’s
literature successfully

» New vocabulary needs to be taught and discussed

» Children need to hear and use new words multiple times to fully
understand them

» Sharing stories that are at a level beyond the child's own reading level
increases exposure to new and ambitious vocabulary. Talking about
these words widens children’s vocabularies.

» So... always encourage your child to ask when they
do not know what a word means!




Comprehension strands

» Literal Comprehension (Literal Comprehension,
Sequencing, Information Retrieval, Accuracy)

» Inference (Making Inferences, Predictions)

» Responding to the text (Personal Response and
Evaluation of the Text, Performance)

» Language for Effect (Literary Language,
Vocabulary Development)

» Themes and Conventions (Range of Texts, Text
Structure)




Reading Levels

Book Band

Reception

Year 1 Year 2

_ Colour




Working Towards the Expected Standard
for Reading

The pupil can:
e read accurately by blending the sounds in words that contain t
common graphemes for all 40+ phonemes*

e read accurately some words of two or more syllables that contain
the same grapheme-phoneme correspondences (GPCs)*

e read many common exception words*

In a book closely matched to the GPCs as above, the pupil can:
 read aloud many words quickly and accurately without overt
sounding and blending

« sound out many unfamiliar words accurately In a familiar book
that is read to them, the pupil can:

e answer questions in discussion with the teacher and make simple
inferences




Expected Standard for Reading

The pupil can:

e read accurately most words of two or more syllables
e read most words containing common suffixes*

e read most common exception words.*

In age-appropriate books, the pupil can:
e read most words accurately without overt sounding and blending,
and sufficiently fluently to allow them to focus on their
understanding rather than on decoding individual words

e sound out most unfamiliar words accurately, without undue
hesitation.

In a book that they can already read fluently, the pupil can:

e check it makes sense to them, correcting any inaccurate reading
e answer questions and make some inferences

« explain what has happened so far in what they have read.




Greater Depth Standard for Reading

The pupil can, in a book they are reading
independently:

® make inferences
« make a plausible prediction about what might happen on the

basis of what has been read so far
e make links between the book they are reading and other books

they have read




Reading Videos

Working AT EXPECTED standard

https://www.youtube.com/watch?v=w4c_DMS-3IE

Working TOWARDS EXPECTED standard

https://www.youtube.com/watch?v=z9KRimNLkJQ




Boom Reader oo ZeRAN

» Your child’s class teacher will write comments about in school Read
readi ng Formerly GoRead

» We expect comments written by parents on Boom Reader at least
once a week. Children’s comments are encouraged but optional.

10

» A weekly report is run from Friday to Friday. A letter will be sent
home if there is no reading log during that week.

¥

The Hare and the Tortoise

Group Book

History

Book Assigned: 21 Mar 23
(4 Teachers [ Parents [ Pupil

21Mar23 [ 1-12 You <

Excellent engagement and was very keen to read. Focus: word reading and fluency.
Eli was able to read words with two or more syllables accurately:e.g tortoise, already
He was able to read words containing suffixes: going, stopping, flopping He can
read most common exceptions words accurately. He was unsure about the word"
tired" but was able to use his phonics to sound out

<
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Top tips for home reading

» CHOOSE A QUIET TIME for daily reading

Set aside a quiet time with no distractions. 10 to 15 minutes is usually lo
enough. The key is consistency.

» MAINTAIN THE FLOW

If your child mispronounces a word do not interrupt immediately. Allow your
child to self-correct, using their phonics skills. You can always discuss mis-
pronounced word at the end of your reading time.

» SUCCESS IS THE KEY

Until your child has built up his or her confidence, it is better to keep to

easier books. Struggling with a book with many unknown words is pointless
because the flow is lost, the text cannot be understood, and children can
easily become reluctant readers.

» VISIT THE LIBRARY
Encourage your child to use our school library regularly.




Top tips for reading with your child.

» COMMUNICATE WITH THE SCHOOL

Use Boom Reader to record home reading. Speak to class teacher regarding your
child’s progress.

» TALK ABOUT THE BOOKS

There is more to being a good reader than just being able to read the words
accurately. Being able to understand what has been read is just as important.
Always talk to your child about the book; about the pictures, the characters, how
they think the story will end, their favourite part. You will then be able to see how
well they have understood and you will help them to develop good comprehension
skills.

> VARIETY IS IMPORTANT

Children need to experience a variety of reading materials eg. picture books,
hardbacks, comics, magazines, poems, recipes, instructions and information books.




Purposeful discussion

» Give children ‘Find it’ questions and ‘Prove it’ questions - ‘Find
it’ questions are literal questions -What colour was the ball? -
‘Prove it’ questions involve inference and deduction -Why was
the boy sad?

» Develop understanding of causal inference - As the sound of the
piano drifted through the woods he smiled. Q: What instrument
was being played?

» Teach idioms (i.e. You need to pull your socks up, hang on in
there)

» Always ask children how they know that - get them to refer
back to the text

» Comprehension monitoring - teaching children to recognise
whether they have understood what they have read

» Use synonyms to understand tricky vocabulary




National Year of Reading - Go All In

50 Recommended Reads for...

2025-2026 Booklist
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Mathematics in Year 2

Our learning community respects, nurtures and inspire




Mathematics is all about...

»Connections
»Language
»Representations




Year 2 Curriculum Coverage

» Number: Place Value

» Number: Addition and Subtraction
» Measurement: Money

» Number: Multiplication and Division
» Statistics

» Geometry: Properties of Shape

» Number: Fractions

» Measurement: Length and Height

» Geometry: Position and Direction

» Measurement: Time

» Measurement: Mass, Capacity and Temperature




Arithmetic Strategies

» Knowledge of Key Instant Recall Facts

» Deductions - If | know 1 + 2 = 3 then | know 10 + 20 = 30
» Place value chart

» Pictorial representations

» Partitioning (24 + 31 = 20+30 and 4+1)

» Number line

» Tens and ones

» Arrays

» Use of the inverse operation




+

Place Value Charts
ddition




Subtraction



Exchanging Tens Ones

32-18= || i




Partitioning

24 + 11 = 24 - 11 =
4+ 1= 24 -10 = 14
20 + 10 = 14 - 1 = 23

5+30=35




Number lines

52 + 35 =

730 N/+5 1\

52 82 87

89 .71 =
£_|:£—70 :

18 19 89




2 x5 =




Dividing and fractions using bar models

16 : 2 =




Bar Models

15:3 = 15:3 =




Maths Fluency

» Key Instant Recall Facts set each week
» Support children to be flexible with humbers

» Support children in using their knowledge of
number to solve problems quickly and efficiently




Fluency

Addition 1 more and 1 less to a number. » Multiplication facts x 2. (Doubles)
Add 10 more and 10 less to a number. Division facts + 2. (Halves)
Writing number words to 100.
Addition number bonds to 10.
Addition number bonds within 10.
Addition number bonds to 20.
Addition bonds that cross 10.

Subtraction number bonds from 10.

Multiplication facts x 5.
Division facts + 5.
Multiplication facts x 10.
Division facts + 10.

Multiplication facts x 3.

vV v v vV v VvV Vv

Division facts + 3.

Subtraction number bonds within 10.

vV Vv vV vV vV vV vV v Y

Subtraction number bonds from 20.

Subtraction number bond within 20.



Fluency

» Find 2 of a number. » Time to o’clock.

» Find ¥4 of a number » Time to half past.

» Find 1/3 of a number. » Time to quarter past.
» Days of Week. » Time to quarter to.

» Months of Year. » Time past the hour.
» Number of seconds, » Time to the hour.

minutes, hours and days. » Mixed 5-minute interval.




Teacher Assessment Framework

End of year expectations for Mathematics:
Working Towards the expected standard

The pupil can:

e read and write numbers in numerals up to 100
e partition a two-digit number into tens and ones to demonstrate an understanding of
place value, though they may use structured resources1 to support them

» add and subtract two-digit numbers and ones, and two-digit numbers and tens,
where no regrouping is required, explaining their method verbally, in pictures or using
apparatus (e.g. 23 + 5; 46 + 20; 16 - 5; 88 - 30)

« recall at least four of the six number bonds for 10 and reason about associated fact
(e.g. 6 +4 =10, therefore4 + 6 =10 and 10 - 6 = 4)

e count in twos, fives and tens from 0 and use this to solve problems

» know the value of different coins

e name some common 2-D and 3-D shapes from a group of shapes or from pictures of
the shapes and describe some of their properties (e.g. triangles, rectangles, square
ircles, cuboids, cubes, pyramids and spheres).
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How many wheels have 4 bikes?
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How many eyes have 5 children?
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| How mich for 3 ollies at 5p each?

How much for 6 toffees at 5p cach?




Teacher Assessment Framework

End of year expectations for Mathematics:

Working at the Expected Standard
The pupil can:

read scales® in divisions of ones, twos, fives and tens
partition any two-digit number into different combinations of tens and ones, explaining
their thinking verbally, in pictures or using apparatus

add and subtract any 2 two-digit numbers using an efficient strategy, explaining their
method verbally, in pictures or using apparatus (e.g. 48 + 35; 72 - 17)

recall all number bonds to and within 10 and use these to reason with and calculate bonds
to and within 20, recognising other associated additive relationships (e.g. If 7 + 3 = 10, then
17 +3=20;if 7-3=4,then17 - 3 =14; leadingtoif 14+ 3 =17, then 3 + 14 =17, 17 - 14
3Jand 17 - 3 = 14)

recall multiplication and division facts for 2, 5 and 10 and use them to solve simple
problems, demonstrating an understanding of commutativity as necessary
identify14,13,12,24, 34, of anumber or shape, and know that all parts must be
equal parts of the whole

use different coins to make the same amount

read the time on a clock to the nearest 15 minutes

name and describe properties of 2-D and 3-D shapes, including number of sides, vertic
edges, faces and lines of symmetry.
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How many different ways can you find to pay for the sweets, using only silver coins?

10p+10p+10p+10p+5p=45p
20p+20p+5p=45p
Sp45p+5p+5p+5p+5p4+5p+5p45p=45p
10p+10p+20p+5p =45p
10p+10p+5p+5p+5p+5p+5p=45p
10p+10p+10p+5p+5p+5p=45p
10p+20p+5p+5p+5p= 45p
20p+5p4+5p+5p+5p+5p=45p
10p+5p+5p+5p+5p+5p+5p+5p=45p

~N

S

\

v

s, 7 / (‘l 2-0. 4:_‘1 =

P 20-shapes
VI —6 Write the name of the shape in the bax next 1o it and then write some of its properties, using the Star Words.
\ Name of shape Properties
P
m& | Rictasgle 38 5oy e sl
- = L B At
-fmkscd\,o ‘ = m
_&ut 2T 4&% P
'F‘“U | rrede. Tt RS A caprtls
aobbu*. v I Lai D ek o
e 2P
C q .. I. 40 Mﬁ’w o ¥ b L ol
, , Sq,(w“i e -xlr“’ ’4110) )
theverSe CQ( ((I(ct( /or-9 5 i il

,v

DAY
QO c'hozlo

W Y g my o

X =[z°

‘—k "0‘:1 S Vg S'-ull,;_/

fe X |2 = (ZO

|2¢> ==

0K (e=)\00
e 1@ ./

2XSC =leo
A2 =\e 0

{00%2:,60
(eSS0 2

7

# el
[ # w‘—
(il & : K’
Nome of shape Properties
b3-1 Aoy fg%ﬁﬁ /’J)
9 I a3 b o
l e A)o) S PP Bt oy w;:.a,/
J gl 7
I')rf-‘wam .,soj;‘ Jnta) |
l(’ﬂ@_.’)‘,f‘/ 3 A“‘M}m 14.6 ., selss
U AR 121§ e
The hubloym bas 7 é,
The heplagoy” 4o e
l Iw ‘3/{@[’] / e "-f%—u : quTt-}f
-
& <




Teacher Assessment Framework
Working at Greater Depth within the expected

standard

» read scales” where not all numbers on the scale are given and estimate
points in between

e recall and use multiplication and division facts for 2, 5 and 10 and make
deductions outside known multiplication facts

e use reasoning about numbers and relationships to solve more complex

problems and explain their thinking (e.g. 29 + 17 = 15 + 4 + o; ‘together Jack

ﬂnd S?am ha)ve £14. Jack has £2 more than Sam. How much money does Sam
ave?’ etc.

« solve unfamiliar word problems that involve more than one step (e.g.
‘which has the most biscuits, 4 packets of biscuits with 5 in each packet or 3
packets of biscuits with 10 in each packet?’)

e read the time on a clock to the nearest 5 minutes

 describe similarities and differences of 2-D and 3-D shapes, using their
properties (e.g. that two different 2-D shapes both have only one line of
symmetry; that a cube and a cuboid have the same number of edges, faces
and vertices, but different dimensions).




What do you notice about this graph?
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Resources - web links

>
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Year 2 National Curriculum

https://www.gov.uk/government/publications/national-curriculum-
in-england-mathematics-programmes-of-study/national-curriculum-
in-england-mathematics-programmes-of-study#year-2-programme-of-

study
White Rose Parent Maths booklets

https://whiterosemaths.com/parent-resources#download
NCETM Ready to Progress Documents

https://www.ncetm.org.uk/classroom-resources/exemplification-of-
ready-to-progress-criteria/

Interactive Maths Games
https://www.topmarks.co.uk/

Ready to Progress documents
https://assets.publishing.service.gov.uk/government/uploads/system
/uploads/attachment_data/file/954796/Maths_guidance_year_2.pdf
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Helping at home with Maths

- Play times tables games.

- Play mental maths games including counting in different
amounts, forwards and backwards.

- Encourage opportunities for telling the time.

- Encourage opportunities for counting coins and money e.g.
finding amounts or calculating change when shopping.

- Look for numbers on street signs, car registrations and
anywhere else.

- Look for examples of 2D and 3D shapes around the home.

- ldentify, weigh or measure quantities and amounts in the
kitchen or in recipes.

- Play games involving numbers or logic, such as dominoes, card
games, draughts or chess.




White Rose Maths App

The 1-Minute Maths app helps
children build greater number
confidence and fluency. It’s all
about targeted practice in
engaging, one-minute chunks!
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Writing in Year 2

Our learning community respects, nurtures and inspire




Statutory
requirements

Rules and guidance (non-statutory)

Example words
(non-statutory)

The sounds /f/, /I/,

s/, Izl and /k/ spelt

ff, Il, s, zz and ck

The /fl, I/, /s/, /z/ and /k/ sounds are
usually spelt as ff, ll, ss, zz and ck if
they come straight after a single vowel
letter in short words. Exceptions: if,
pal, us, bus, yes.

off, well, miss, buzz,
back

-ich

The /tf/ sound is usually spelt as tch if it
comes straight after a single vowel
letter. Exceptions: rich, which, much,
such.

catch, fetch, kitchen,
notch, hutch

The /n/ sound spelt

n before k

bank, think, honk,
sunk

Division of words
into syllables

Each syllable is like a ‘beat’ in the
spoken word. Words of more than one
syllable often have an unstressed
syllable in which the vowel sound is
unclear.

pocket, rabbit, carrot,
thunder, sunset

The /v/ sound at the | | English words hardly ever end with the | have, live, give
end of words letter v, so if a word ends with a /v/

sound, the letter e usually needs to be

added after the 'v".
Addingsandesto | |Ifthe ending sounds like /s/ or /z/, itis | cats, dogs, spends,
words (plural of spelt as=s. If the ending sounds like | rocks, thanks,
nouns and the third | | /1z/ and forms an extra syllable or ‘beat’ | catches
person singular of in the word, it is spelt as =es.
verbs)
Adding the endings | | =ing and -er always add an extra hunting, hunted,
-ing, —ed and —er to | | syllable to the word and -ed sometimes | hunter, buzzing,
verbs where no does. buzzed, buzzer,
change isneeded | | The past tense of some verbs may | JUMPIng, jumped,
to the root word sound as if it ends in /1d/ (extra jumper

syllable), /d/ or /t/ (no extra syllable),
but all these endings are spelt —ed.

If the verb ends in two consonant letters
(the same or different), the ending is
simply added on.




er (/al)

(unstressed schwa sound):
better, under, summer, winter,
sister

girl, bird, shirt, first, third

ur

turn, hurt, church, burst,
Thursday

Vowel Rules and guidance Example words
digraphs (non-statutory) (non-statutory)
and trigraphs
ai, oi The digraphs ai and oi are virtually | rain, wait, train, paid, afraid
never used at the end of English | ail, join, coin, point, soil
words.
ay, oy ay and oy are used for those day, play, say, way, stay
sounds at the end of words and at | boy, toy, enjoy, annoy
the end of syllables.
a-e made, came, same, take, safe
e-e these, theme, complete
i-e five, ride, like, time, side
o€ home, those, woke, hope, hole
u-e Both the /u:/ and /ju:/ (‘o0’ and June, rule, rude, use, tube, tune
‘yoo') sounds can be spelt as u-e.
ar car, start, park, arm, garden
ee see, tree, green, meet, week
ea (/i:/) sea, dream, meat, each,
read (present tense)
ea (/e/) head, bread, meant, instead,

read (past tense)

(stressed sound): her, term,




ending in ou is you.

sound

Both the /u/ and /ju:/ (‘o0 and
'yoo') sounds can be spelt as u-e,
ue and ew. If words end in the
loo/ sound, ue and ew are more
common spellings than oo.

now, how, brown, down, town
own, blow, snow, grow, show
blue, clue, true, rescue, Tuesday
new, few, grew, flew, drew, threw

lie, tie, pie, cried, tried, dried

chief, field, thief

high, night, light, bright, right

for, short, born, horse, morning

more, score, before, wore, shore

00 (/u:/) Very few words end with the food, pool, moon, zoo, soon aw saw, draw, yawn, crawl

letters oo, although the ff.!iﬂ that Al author, August, dinosau,

do are often words that primary

— . astronaut

children in year 1 will encounter,

for example, zoo air air, fair, pair, hair, chair
00 (/ul) book, took, foot, wood, good ear dear, hear, beard, near, year
oa The digraph oa is very rare at the | boat, coat, road, coach, goal ear (/zal) bear, pear, wear

end of an English word.

are (/eal) bare, dare, care, share, scared

0e toe, goes
ou The only common English word | out, about, mouth, around,




Words ending -y
(fi:/ or /1)

very, happy, funny, party, family

New consonant
spellings ph and
wh

The /fl sound is not usually
spelt as ph in short
everyday words (e.g. fat,
fill, fun).

dolphin, alphabet, phonics, elephant
when, where, which, wheel, while

Common
exception words

Pupils" attention should be
drawn to the grapheme-
phoneme
correspondences that do
and do not fit in with what
has been taught so far.

the, a, do, to, today, of, said, says,
are, were, was, is, his, has, |, you,
your, they, be, he, me, she, we, no,
g0, 50, by, my, here, there, where,
love, come, some, one, once, ask,
friend, school, put, push, pull, full
house, our - andlor others,

according to the programme used

Using k for the /k/ | | The /k/ sound is spelt as k | Kent, sketch, kit, skin, frisky
sound rather than as ¢ before e, i

andy.
Adding the prefix | | The prefix un=is added to | unhappy, undo, unload, unfair,
-un the beginning ofaword | unlock

without any change to the

spelling of the root word.
Compound Compound words are two | football, playground, farmyard,
words words joined together. bedroom, blackberry

Each part of the longer
word is spelt as it would be
if it were on its own.




Year 2 Spelling Rules

The /d3/ sound spelt
as ge and dge at the
end of words, and
sometimes spelt as g
elsewhere in words
before e,iandy

The letter | is never used for the /d3/
sound at the end of English words.

At the end of a word, the /d3/ sound
is spelt —dge straight after the /&/,
Iel, 1, Inl, IN and /u/ sounds
(sometimes called ‘short’ vowels).

After all other sounds, whether
vowels or consonants, the /d¥/ sound
is spelt as —ge at the end of a word.

In other positions in words, the /d3/
sound is often (but not always) spelt
as g before e, i, and y. The /d3/
sound is always spelt as | before a, 0
and u.

badge, edge, bridge,
dodge, fudge

age, huge, change,
charge, bulge, village

gem, giant, magic,
giraffe, energy
jacket, jar, jog, join,
adjust

The /If or /alf sound
spelt —le at the end of
words

The =le spelling is the most common
spelling for this sound at the end of
words.

table, apple, bottle,
little, middle

The /I/ or /al/ sound
spelt —el at the end of
words

The —el spelling is much less
common than =le.

The —el spelling is used after m, n,
r, s, v, w and more often than not
after s.

camel, tunnel, squirrel,
travel, towel, tinsel

The /I or /al/ sound
spelt —al at the end of
words

Not many nouns end in —al, but
many adjectives do.

metal, pedal, capital,
hospital, animal

Words ending —il There are not many of these words. | pencil, fossil, nostril
The /a1/ sound spelt This is by far the most common cry, fly, dry, try, reply,
-y at the end of spelling for this sound at the end of | July

words words.

The /s/ sound spelt ¢
before e, iand y

race, ice, cell, city,
fancy

The /n/ sound spelt
kn and (less often) gn

The 'k’ and ‘g’ at the beginning of
these words was sounded hundreds

knock, know, knee,
gnat, gnaw

Adding —es to nouns
and verbs ending in

-y

The y is changed to i before —es is
added.

flies, tries, replies,
copies, babies, carries

at the beginning of of years ago.

words

The /r/ sound spelt wr | | This spelling probably also reflects | write, written, wrote,
at the beginning of an old pronunciation. wrong, wrap

words

Adding —ed, —ing, —er
and —est to a root
word ending in -y
with a consonant
before it

The y is changed to i before —ed, —er
and —est are added, but not before -
ing as this would result in ii. The

only ordinary words with ii are skiing
and taxiing.

copied, copier,
happier, happiest,
cried, replied

...but copying, crying,
replying




Adding the endings -
ing, —ed, —er, —est
and -y to words
ending in —e with a
consonant before it

The —e at the end of the root word is
dropped before =ing, —ed, —er,

—est, =y or any other suffix beginning
with a vowel letter is added.
Exception: being.

hiking, hiked, hiker,
nicer, nicest, shiny

Adding —-ing, —ed,
—er, —est and —y to
words of one syllable
ending in a single
consonant letter after
a single vowel letter

The last consonant letter of the root
word is doubled to keep the /ae/, /&/,
1/, o/ and /a/ sound (i.e. to keep the
vowel ‘short’).

Exception: The letter ‘X" is never
doubled: mixing, mixed, boxer, sixes.

patting, patted,
humming, hummed,
dropping, dropped,
sadder, saddest,
fatter, fattest, runner,
runny

all, ball, call, walk, talk,

The /3:/ sound spelt a The /3:/ sound (‘or’) is usually spelt
before | and | as a before I and Il. always
The /an/ sound spelt o other, mother, brother,

nothing, Monday

The possessive
apostrophe (singular
nouns)

Megan's, Ravi's, the
girl's, the child's, the
man’s

Words ending in ~tion

station, fiction, motion,
national, section




The /i:/ sound spelt
—€y

The plural of these words is formed
by the addition of =s (donkeys,
monkeys, etc.).

key, donkey, monkey,
chimney, valley

The /p/ sound spelt a
after w and qu

a is the most common spelling for
the /o/ (‘hot’) sound after w and qu.

want, watch, wander,
quantity, squash

The /3:/ sound spelt
or after w

There are not many of these words.

word, work, worm,
world, worth

Homophones and
near-homophones

It is important to know the difference
in meaning between homophones.

there/their/they're,
here/hear, quite/quiet,
seelsea, bare/bear,
one/won, sun/son,
to/too/two, be/bee,
blue/blew, night/knight

The /2:/ sound spelt There are not many of these words. | war, warm, towards

ar after w

The /3/ sound spelt s television, treasure,
usual

The suffixes —-ment, If a suffix starts with a consonant enjoyment, sadness,

-ness, —ful , -less
and —ly

letter, it is added straight on to most
root words without any change to the
last letter of those words.

Exceptions:

(1) argument

(2) root words ending in —y with a
consonant before it but only if the
root word has more than one
syllable.

careful, playful,
hopeless, plainness
(plain + ness), badly

merriment, happiness,
plentiful, penniless,
happily

Contractions

In contractions, the apostrophe
shows where a letter or letters would
be if the words were written in full

can't, didn't, hasn't,
couldn't, it's, I'll




Writing

Children’s writing is assessed against the optional Teacher Assessment Framework
Children should be a secure fit at the standard they are assessed

Children may have one significant weakness in writing

vV v v Vv

“Teachers can use their discretion to ensure that a particular weakness does not
prevent an accurate judgement being made of the pupil’s overall attainment in
English writing. A teacher should still assess a pupil against all of the ‘pupil can’
statements within the standard at which they are judged, and a pupil’s writing
should meet all of the statements, as these represent the key elements of the
national curriculum. However, a teacher’s professional judgement takes
precedence and this will vary according to each pupil.’

When moderating, teachers:

» Read the child’s work aloud to see for sense and cohesion

» Look more closely against the standards for that piece of writing
» A wide range of writing is moderated
>

Different writing genres are expected (recount, narrative, description,
explanation, letter, information, instructions, reports, poetry)




Most importantly - does their writing

make sense?

and co-ordination

the use of subordination

different sentence fypas for
form and purpose e.g. action,
reacfion, exclamation

correct use of present and
past tenses, including,
where appropnate, the
prograssive form




Year 2 Working Towards the Expected
Standard

The pupil can, after discussion with the teacher:

» o write sentences that are sequenced to form a short narrative (real or
fictional)

« demarcate some sentences with capital letters and full stops

« segment spoken words into phonemes and represent these by graphemes,

spelling some words correctly and making phonically-plausible attempts at
others

« spell some common exception words*

« form lower-case letters in the correct direction, starting and finishing in the
right place

» « form lower-case letters of the correct size relative to one another in some
of their writing

» e use spacing between words.
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Plece A: Short narrative
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Year 2 Working at the Expected Standard

The pupil can, after discussion with the teacher:

» o write simple, coherent narratives about personal experiences and those of
others (real or fictional)

» e write about real events, recording these simply and clearly

» e demarcate most sentences in their writing with capital letters and full stops,
and use question marks correctly when required

» e use present and past tense mostly correctly and consistently

» e use co-ordination (e.g. or / and / but) and some subordination (e.g. when / if
/ that / because) to join clauses

» e segment spoken words into phonemes and represent these by graphemes,
spelling many of these words correctly and making phonically-plausible
attempts at others

» o spell many common exception words*

» o form capital letters and digits of the correct size, orientation and relationship
to one another and to lower-case letters

» e use spacing between words that reflects the size of the letters.



Piece F: Character description
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Piece A: Explanation
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Piece E: Description
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Pupil C - Piece C: a recount

Context: after a school visit, the class was asked to write a brief recount of the journey.
Puplis were encouraged to independently select and use sequential words or phrases.
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Pupil C — Piece E: a story

Context: following a class discussion on how animals, like people, have to live in habitats
and try to get on with each other, the pupil asked if they could write their own story during a
‘free-writing’ session about a mischievous bat. The pupil animatedly read the story o a
group of children in an early years' class.
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Year 2 Working at Greater Depth Standard

>
>

>

The pupil can, after discussion with the teacher:

« write effectively and coherently for different purposes, drawing on their
reading to inform the vocabulary and grammar of their writing

« make simple additions, revisions and proof-reading corrections to their own
writing ¢ use the punctuation taught at key stage 1 mostly correctly”

 spell most common exception words*

» add suffixes to spell most words correctly in their writing (e.g. -ment, -ness,
-ful, -less, -ly)*

« use the diagonal and horizontal strokes needed to join some letters.

Children who are Greater Depth writers are greater depth readers. They
use their reading to inform their writing.

They write at length and display stamina.
Their writer’s voice comes through.
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Piece B: Recount
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Examples of words containing suffixes

I N I N

spiteful
painful
watchful

mouthful

fearful
stressful
delightful
cheerful
thankful
wonderful
hateful

harmful

illness

quietness
fatness
closeness
kindness
freshness
rudeness

sadness

boldness
wetness
darkness

goodness

slowly
lovely
quickly
sadly
strangely
coldly
cleverly
brightly
shyly
quietly
sweetly

softly

statement
refreshment
disappointment
engagement
development
placement
amazement
replacement
punishment
enlargement
entertainment

achievement

careless
thoughtless
homeless
lifeless
fearless
jobless
thankless
headless
speechless
endless
hopeless
helpless




National Curriculum

Cursive handwriting

Pupils should be taught to:

« form lower-case letters of the correct
size relative to one another

« start using some of the diagonal and
horizontal strokes needed to join letters
and understand which letters, when
adjacent to one another, are best left
unjoined

« write capital letters and digits of the
correct size, orientation and relationship
to one another and to lower case letters

e use spacing between words that reflects
the size of the letters.

Pupils should revise and practise correct

letter formation frequently. They should be
taught to write with a joined style as soon a
they can form letters securely with the
correct orientation.




Helping with writing at home

- Practise and learn weekly spelling lists - make it fun!

- Encourage opportunities for writing, such as letters to family or
friends, shopping lists, notes or reminders, stories or poems.

- Write together - be a good role model for writing.
- Encourage use of a dictionary to check spelling.

- Allow your child to use a computer for word processing, which
will allow for editing and correcting of errors without lots of
crossing out.

- Remember that good readers become good writers! Identify
good writing features when reading (e.g. vocabulary, sentence
structure, punctuation).

- Send writing in from home for show and tell




How else you can help

» Ensure your child has the best possible attendance at
school.

Ensure your child has a good routine before and after
school.

Y

Promote our characters of learning at home.
Support your child with any homework tasks.
Complete any practice papers

Read the weekly newsletters and ask your children
about what they are learning.

»  Communicate with us and send any questions or
queries through to office admin email or catch us at the
end of the day.
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Any Questions?
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